
 
 
 
 
 
 

 Coit Primary 3 year Pupil Premium Strategy Statement 2019-22 

Summary information 

School Coit Primary  

Academic Year 2021-22 TBC   Date of most recent annual PP Review 22.7.20 

 2020-21 Total PP budget 

(anticipated) 

£46 695   

 2019-20 Total PP budget £31 000   

Total number of pupils 202 Number of pupils eligible for 

PP 

 

31 (15%) Date for next internal annual review of 

this 3 year strategy 

31.7.21 

Schools Strategy Lead Giselle Rodrigo  Lead 

Governor  

Alison Warner  

 

There is no mandatory attainment data for the academic year 2019-2020 at the direction of the government (March) 



 
 
 
 
 
 

The % of Pupils reaching the expected standard at the end of KS2 2020 

Please note the very small numbers of disadvantaged pupils (5) 
Pupils eligible for 

PP/all pupils  

 

Pupils not eligible 

for PP (other 

national) average)  

 

National 

Averages for all 

pupils/PP pupils   

 

Reading    

Writing     

Mathematics    

Reading, writing and mathematics combined     

Barriers to future attainment (for pupils eligible for PP) 

In-school barriers (issues to be addressed in school, such as poor oral language skills) 

A.  
Please note that there are very small numbers in each year group. 

KS1 results 2019-  The attainment for pupils eligible for PP remains lower than other pupils in writing and maths and is below national averages   

KS2 results 2019- The attainment for pupils eligible for PP remains in line with that of last year’s cohort and above that of ‘all other’ pupils 

School’s internal performance data 2019 - Y3, Y4 and Y5 pupils eligible for PP attain lower than non PP for reading. In Y4 and Y5 pupils eligible for PP attain 

lower than non PP for writing and mathematics. This will prevent disadvantaged pupils meeting the expected standard at the end of KS2. 

The above will be reviewed with school internal performance data in October 2020. 



 
 
 
 
 
 

B.  Identified gaps in learning for all pupils are hindering accelerated progress  

C. Pupils identified eligible for PP also have additional vulnerabilities for example pupils with special educational needs and 

developmental language delay.  

External barriers (issues which also require action outside school, such as low attendance rates) 

D.  Social and emotional barriers for vulnerable pupils are causing a negative impact on progress and attainment including persistent 

absence, attendance, behaviour and mental health  

Long term plan-3 year timescale (4 priorities for our school linked to 
‘The EEF guide to pupil premium- 3 tiered approach .’)  

Tier 1= Quality First Teaching 
Tier 2 = Targeted small group support/intervention 
Tier 3 = Bespoke support / intervention 

Success criteria (Linked to the ‘School inspection handbook November 2019’)  

EEF Covid-19 Support Guide for Schools June 2020 



 
 
 
 
 
 

 

1. Teaching and Whole School Strategies (p4) 

1.1) Supporting great teaching  

Ensuring every teacher is supported and prepared for the new year is essential to achieving the best outcomes for pupils. Almost all 
schools will also have made significant adjustments to organisational and logistical aspects of school life. Ensuring teachers have 
training and support to adjust to these changes is likely to improve the quality of teaching as all pupils return to school. Early career 
teachers, who may have had opportunities to develop their practice curtailed by school closures, are particularly likely to benefit from 
additional mentoring and support. 

https://educationendowmentfoundation.org.uk/public/files/REA_-_Impact_of_school_closures_on_the_attainment_gap_summary.pdf 

1.2) Pupil assessment and feedback 

Assessment can help teachers determine how to most effectively support their pupils. Every pupil will have been affected differently by 
Covid-19. Setting aside time to enable teachers to assess pupils’ wellbeing and learning needs is likely to make it easier for teachers 
and other school staff to provide effective support. For example, subject-specific assessments might be used to identify particular 
areas where pupils have forgotten or misunderstood key concepts, to ensure that new material being covered builds on secure 
foundations. Providing pupils with high-quality feedback, building on accurate assessment, is likely to be a particularly promising 

https://educationendowmentfoundation.org.uk/public/files/REA_-_Impact_of_school_closures_on_the_attainment_gap_summary.pdf


 
 
 
 
 
 

approach. 

1.3) Transition support  

Planning and providing transition support, such as running dedicated transition events—either online or face-to-face, as restrictions 
allow—is likely to be an effective way to ensure pupils start the new year ready to learn. Transition events might focus on sharing 
information about school with children and their families or running activities designed to make pupils feel comfortable in their new 
school, for example by introducing pupils to their new teachers and classmates. Additional transition support might include using 
assessment to identify areas where pupils are likely to require additional support or creating opportunities for teachers to share 
information about pupils’ strengths and areas for development with colleagues, including between primary and secondary schools 
where possible. 

2) Targeted Approaches (p5) 

2.1) One to one and small group tuition 

There is extensive evidence supporting the impact of high quality one to one and small group tuition as a catch-up strategy. 

2.2) Intervention programmes 

In order to support pupils who have fallen behind furthest, structured interventions, which may also be delivered one to one or in small 
groups, are likely to be necessary. A particular focus for interventions is likely to be on literacy and numeracy. Programmes are likely to 
have the greatest impact where they meet a specific need, such as oral language skills or aspects of reading, include regular sessions 
maintained over a sustained period and are carefully timetabled to enable consistent delivery. Interventions might focus on other 
aspects of learning, such as behaviour or pupils’ social and emotional needs, or focus on particular groups of pupils with identified 
special educational needs or disabilities. Effective intervention follows assessment, which can be used to ensure that support is well-
targeted and to monitor pupil progress. Additional information about high-quality programmes that have undergone rigorous evaluation 
is available on the EEF’s Promising Projects list (eg Nuffield Early Language) 

Extended school time In some cases, schools may consider extending the length of the school day 

3) Wider Strategies (p.6) 



 
 
 
 
 
 

3.1) Supporting parents and carers 

Schools have provided extensive pastoral support to pupils and families throughout the pandemic. Additional support in the new 
school year could focus on providing regular and supportive communications with parents, especially to increase attendance and 
engagement with learning. There is a risk that high levels of absence after the summer pose a particular risk for disadvantaged pupils. 
Providing additional books and educational resources to families over the summer holidays, with support and guidance, may also be 
helpful—for example, offering advice about effective strategies for reading with children. 

3.2) Access to technology  

Pupils’ access to technology has been an important factor affecting the extent to which they can learn effectively at home. In particular, 
lack of access to technology has been a barrier for many disadvantaged children. As all pupils return to schools, technology could also 
be valuable; for example, by facilitating access to online tuition or support. Some schools might find it helpful to invest in additional 
technology, either by providing pupils with devices or improving the facilities available in school. To support learning, how technology 
is used matters most. 

https://educationendowmentfoundation.org.uk/public/files/Publications/Covid-
19_Resources/Remote_learning_evidence_review/Rapid_Evidence_Assessment_summary.pdf  

3.3) Summer support  

Summer programmes can benefit pupils socially and academically, helping to ensure that they return to school ready to learn. Summer 
support can also focus on a wide range of outcomes, such as confidence and wellbeing, and include a wide range of activities such as 
sports, music and drama that children might have missed out on during lockdown.  For summer programmes to improve educational 
outcomes, they need to include high-quality academic support, such as small group tuition delivered by teachers or trained tutors. 

Priority 
A 
 

Quality first teaching will ensure attainment will continue to improve for pupils who are 

eligible for PP with a focus on pupils who are underperforming. Attainment gap is 

reducing between pupils who are eligible for PP and other pupils. All pupils eligible for 

PP reach age related expectations in reading, writing and maths. 

EEF Covid-18 Support Guide for Schools June 2020 

Identified pupils in specific year groups accelerate progress to reach at least age related expectations 

Gaps in attainment and progress are reducing compared to other pupils 

Across all parts of the school the series of lessons contributes well to the curriculum intent 

The curriculum is coherently planned and sequences towards cumulatively sufficient knowledge, understanding 

and skills  

https://educationendowmentfoundation.org.uk/public/files/Publications/Covid-19_Resources/Remote_learning_evidence_review/Rapid_Evidence_Assessment_summary.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/Covid-19_Resources/Remote_learning_evidence_review/Rapid_Evidence_Assessment_summary.pdf


 
 
 
 
 
 

1.1, 1.2, 3.2 

 

 

The pupils work across the curriculum is consistently of high quality  

1.1 Every teacher is supported and prepared in order to achieve the best outcomes for pupils  

1.2 Assessment of pupils wellbeing and learning in order to provide effective support 

3.2 Investment in additional technology in order to facilitate access to online tuition or support 

 

 

 

Priority 
B 

Targeted academic support addresses effectively gaps in learning through structured 

interventions and small groups for those who are falling behind.  

EEF Covid-18 Support Guide for Schools June 2020 

2.1, 2.2, 3.2 

 

 

Attainment and progress are raised in line with that of other pupils.  

The provision for DP enables them to consistently achieve highly from their starting points 

2.1 The implementation of 1-1 and small group tuition will provide a catch-up strategy  

2.2 Evidence based focussed interventions ensure that support is well targeted and outcomes provide the 
greatest impact 

3.2 Investment in additional technology in order to facilitate access to online tuition or support 

Priority 
C 

Targeted academic support addresses effectively gaps in learning through structured 

interventions, small groups and 1-1 tuition for professionally recognised additional 

needs.   

EEF Covid-18 Support Guide for Schools June 2020 

2.1, 2.2 

 

 

Bespoke termly targets for academic subjects and speech & language therapy are met and new skills 
employed in the classroom on a consistent basis 

Pupils are making expected progress relative to their starting points 

The provision for DP enables them to consistently achieve highly from their starting points 

2.1 The implementation of 1-1 and small group tuition will provide a catch-up strategy  

2.2 Evidence based focussed interventions ensure that support is well targeted and outcomes provide the 
greatest impact 



 
 
 
 
 
 

Priority 
D 

Early identification and targeted support impacts positively upon pupils’ social skills, 

behaviour, confidence and positive mental health and well-being. 

EEF Covid-18 Support Guide for Schools June 2020 

1.3, 3.1, 2.3, 3.2, 3.3 

 

 

 

 

Monitoring indicates that 100% of pupils eligible for PP access at least two different extended learning 
opportunities throughout the year 

Alternative data indicates a positive shift in well-being such as pupil voice and parent/family feedback  

Pupils are highly motivated and persistent in the face of difficulties  

Pupils behave consistently well, demonstrating high levels of self-control and consistently positive attitudes to 

their education  

The number of behaviour incidents with this group of pupils declines over the academic year 

Persistent absences are reduced   

Attendance increases for all vulnerable and disadvantaged pupils.  

1.3 Dedicated transition events throughout the summer and into autumn support an effective start to the new 
year for all pupils including F1-F2 and Y6-Y7 

3.1 Provide extensive pastoral support through regular and effective communication to increase attendance and 
engagement with learning 

2.3 Extending the school day to maximise the learning opportunities in a variety of ways 

3.2 Investment in additional technology in order to facilitate access to online tuition or support 

3.3 Summer programs in place in order to improve educational outcomes  

 

Desired 

outcome 

Chosen action / approach Linked to EEF  

Teaching and Learning Toolkit and The EEF Guide to 

the Pupil Premium 

What is the 

barrier 

(evidence and 

rationale for 

this choice?) 

Monitoring and 

implementatio

n  

Staff lead Review 

timescal

es with 

target 

date 

Sept 22 

 



 
 
 
 
 
 

Priority A- tier 1 

 

Quality first 

teaching will 

ensure attainment 

will continue to 

improve for pupils 

who are eligible for 

PP with a focus on 

pupils who are 

underperforming. 

Attainment gap is 

reducing between 

pupils who are 

eligible for PP and 

other pupils. All 

pupils eligible for 

PP reach age 

related 

expectations in 

reading, writing 

and maths. 

 

 

 

 

 

Oral language interventions +5 months 
Early years intervention + 5 months 
Phonics + 4 months  
Parental involvement + 3 months 
Feedback + 8 months 

Meta cognition  and self-regulation + 8 months 

Mastery learning + 5 months  

 

Quality first teaching-maths  
Recovery Curriculum -Review regularly basic skills 
and arithmetic ensiring quick recall where 
appropriate and building on these skills  

Continue to enhance the standards of teaching of 
maths through consistent implementation of the 
mastery approach (5 big ideas) leading to confident 
and resilient learners and greater proportion of pupils 
achieving expected standard and greater depth. 
 
An external consultant will deliver a twilight focussing 

on number sense, patterns and relationships 

between numbers. The variation theory in 

conjunction with other research based approaches 

will be explored. In addition the maths consultant will 

deliver bespoke maths support for each year group 

FS-Y6. In conjunction with the consultant the 

teachers will plan a coherent, learning journey that 

includes the use of manipulatives to deepen the 

teacher’s and children’s understanding of the 

concepts in maths. This will overall deepen teacher’s 

subject knowledge in maths. To consider the 

balance of arithmetic, reasoning and problem 

solving. (2019-2020)  

  

Rotherham Learning Support services will deliver 

dyscalculia training to all staff (2019-2020) 

 
Quality first teaching -Reading/Phonics  

LA advisor and external CPD for Senior Leaders 
supporting the developing teaching and learning of 
early reading, ensuring phonics as a prime 

approach. This will lead to an improved attainment 

KS1 results 2019-  

Although pupils 

eligible for PP 

achieved above 

national (91%) and 

non PP pupils (80%) 

in reading, they did 

not achieve expected 

in writing (43%) and 

Mathematics (43%) 

which was below non 

PP pupils, below 

national and national 

for PP pupils (55% 

and 62% 

respectively) 

 

Schools partnership 

programme-peer 

review 

Robust Pupil 

Progress Meetings 

focussing on PP 

pupils with member of 

SLT for every class. 

Learning walks with a 

particular focus on 

reading, writing and 

maths 

Regular book scrutiny 

for books across all 

subject area 

The pupils work across 

the curriculum is 

consistently of high 

quality  

Pupil interviews/pupil 

voice-Champions of 

change 

Planned CPD  

Timetables 

Dropins 

 

 

 

Exec Head 

 

HOS 

 

SENCO 

 

External 

Consultant  

 

Maths and 

English curriculum 

Leads 

 

Rotherham LSS 

 

Local Authority 

Advisor 

 

 

Half termly  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 
 
 
 
 

within FS, Year 1 and Year 2 
 
Quality first teaching-Oracy  

Talk is planned for and is an integral part in every 
lesson in order that pupils are effective and confident 
speakers. (Progression in language structures Tower 
Hamlet and Jenny Mosely from lockdown to listening)  
 
Quality first teaching-Curriculum  

The curriculum is coherently planned and sequences 

towards cumulatively sufficient knowledge, 

understanding and skills . Across all parts of the 

school the series of lessons contributes well to the 

curriculum intent 

Quality first teaching and assessment  

The use if the Birmingham toolkit to support the 

pedagogy of learning for SEND pupils  

1.1 Every teacher is supported and prepared in order to 

achieve the best outcomes for pupils  

1.2 Assessment of pupils wellbeing and learning in order to 

provide effective support. Provide pupils with high-quality 

feedback, building on accurate assessment 

3.2 Investment in additional technology in order to facilitate 
access to online tuition or support 

 
Additional staffing to support progress and 

attainment in core subjects 

 

 

 

 

 

 

 



 
 
 
 
 
 

 
Use of Metacognition and Self-Regulated Learning 
EEF recommendations 



 
 
 
 
 
 

 Use of TAs Tier 1 and 2 and 3 in line with EEF 

recommendations 

 

 
 

Planned cycle of CPD, monitoring and review  for 

maths, early reading, reading and phonics  

as above  Schools partnership 

program-Peer review 

Monitoring of pupils 

progress-use of 

provision plan  

SENCO 

 

HOS 

termly   

Total budgeted cost £15 000 

Annual review September 2020 

Reading 
Reading continues to be a high priority with many of the PDMs focussing on reading and phonics. All FS - Y3 teachers, along with 
members of the English team have attended training by the local authority which outlines requirements set out in the national 
curriculum (2014) and the new OFSTED handbook. We have carried out a rigorous review of our current home reading approach and 
have set in motion plans to adapt our approach. As part of this review, the English team, along with the federation, visited other 
schools to discuss reading provision, met with reading book publishers and utilised expertise from the English Hub. From this, we 
have developed a very clear action plan to ensure our provision for reading is first class. We have now purchased new home school 
reading books which are phonically decodable and therefore able to support children in practicing blending and segmenting of 
graphemes they know. Along with this ‘independent’ reading book, the children will also take home a book to read for pleasure 
alongside an adult where the children can enjoy a wealth of vocabulary and enjoy stories, non-fiction text and poems, therefore 
developing their language comprehension and hopefully, their love of reading. Workshops have been offered to parents to inform 
them of the revised approach and ensure they are fully on board and clear as to how they can help their child. In order to correctly 
identify the stage of decoding the children are at, we have reviewed our phonics gap analysis to ensure it is more diagnostic. Precise 
gaps can be identified and addressed quickly. 



 
 
 
 
 
 

A local authority advisor along with members of the senior leadership team undertook a ‘Deep Dive’ focussing on early reading and 
phonics in F2 – Y3. The outcomes were very positive. 
 
Maths 
In Autumn 2019 and Spring 2020 we continued to focus on depth of understanding and using the variation theory to further develop 
key mathematical concepts. Jamie Heathcote, an external consultant, has worked with all teachers during the Summer and Autumn 
terms 2019. This supported staff in developing teaching and learning strategies to further deepen learning and also develop further 
children’s number sense. Throughout the Autumn term, teachers developed the use of White Rose resources to support long term 
planning; ensuring that key skills, knowledge and understanding are entrenched, encouraging depth of learning, providing appropriate 
challenge as well as embedding problem solving skills. Staff have also begun using the assessments linked to the White Rose 
material, requiring the recall of previous skills.  
 
These unit assessments are completed a week or so after a unit has been undertaken with the aim that children are able to recall the 
skills taught. Staff have continued to use previous CPD from Jamie Heathcote and work book scrutinies show multiple opportunities 
for children to develop their mathematical understanding through the use of variation theory. Models and images, visual resources 
and the use of pattern spotting are regular features of maths lessons. During the Spring term 2020, we focussed on children’s ability 
to reason, frequently asking children to explain their reasoning, or explain how they came to their conclusion. In supporting a pupil’s 
own mathematical understanding, it also supports peer learning. 
Progress and attainment will be reviewed for children throughout September 2020 
 
Curriculum 
History and Geography 
Our curriculum continues to evolve by considering the current needs of our pupils alongside our school’s vision, community issues, 
values, relevance, statutory requirements, cultural aspects, climate and school development priorities. 
The curriculum is being designed so that it has breadth and depth, together with a balance of academic subjects and opportunities 
which support personal development, physical and mental well-being. 
Initial development of history and geography made vertical, horizontal and diagonal links with learning, adapting long term plans 
accordingly.  
We focussed on ensuring that the sequence of learning is appropriate and contains opportunities for children to revisit previous 
learning, apply key concepts of history and geography and work in a variety of ways. Following CPD in the Spring term, we have also 
focussed on the use of an ‘enquiry’ approach within history lessons. This approach helps children move their knowledge on so they 
have a satisfying grasp of the area of learning that takes place and are able to answer questions about it with confidence. In 
geography, we have been exploring new resources which have been purchased to support the sequence of learning within a unit. 



 
 
 
 
 
 

In December 2019, there was an Ofsted Subject Inspection (section 8) of history https://files.ofsted.gov.uk/v1/file/50143111. Outcomes were 
extremely positive:  
‘... the subject has an increasingly high profile within the school.’ 
‘... a well sequenced and ambitious curriculum that covers the scope of the national curriculum.’  
‘Teachers carefully consider the links between topics and the order in which topics are taught so that pupils build up their knowledge 
and understanding over time.’ 
‘History curriculum plans span the early years where appropriate. The early years leader is fully involved in discussions with key stage 
1 and 2 teachers about the development of the curriculum in history.’ 
‘Teachers ... focus on day-to-day assessment to check pupils’ understanding and address any misconceptions that pupils may have.’ 
‘Teachers ensure that key concepts are revisited. As a result, pupils know more, understand more and remember more over 
time. They can explain how their learning in one unit of work helps them to understand another.’ 
‘In history lessons, pupils are confident to express their views and opinions. This includes pupils with special educational needs 
and/or disabilities (SEND) and disadvantaged pupils.’  
‘...teachers are enthusiastic about the teaching of history and the importance of history within the curriculum. There is a strong focus 
on the development of pupils’ understanding of historical concepts.’ 
 
Science 
In Autumn 2019 and Spring 2020, there was a focus on the ‘working scientifically’ strand within the science curriculum. Building on 
previous CPD training, we have focussed in more detail on the scientific enquiry types (Pattern Seeking, Identifying, Classifying and 
Grouping, Observing over Time, Comparative and Fair Testing and Research using secondary sources) and ensuring that planning of 
science lessons include enquiry based questioning and investigations. Teachers are using Enquiry type characters (KS1) and logos 
(KS2) to explicitly teach these enquiry types and ensure that the children understand which enquiry they are using during each 
science lesson. Staff CPD has focussed on progression within each enquiry type and planning of science lessons so that coverage of 
the enquiry types is evenly distributed throughout the year. Teachers are planning science lessons in 4 parts in line with the science 
curriculum, combining scientific conceptual understanding, working scientifically skills, an enquiry question to be investigated and the 
enquiry type that this question falls in. 
We have recently introduced an updated assessment document for science that shows the two areas of the curriculum that the 
children need assessing against, the conceptual understanding of knowledge objectives and the working scientifically skills. This can 
track progression throughout the school so that assessment is effective by allowing teachers to identify next steps and plan and adapt 
lessons to address these misconceptions. 
Moving forward, our next steps are to embed this practise so that children’s learning is embedded and can be applied throughout all 
areas of the curriculum so that links can be made horizontally, vertically and diagonally to other themes, concepts and year groups. 
The assessment of Science conceptual understanding and working scientifically skills also needs to become a progressive and 

https://files.ofsted.gov.uk/v1/file/50143111


 
 
 
 
 
 

manageable process so that it can be used effectively by teachers to ensure maximum progression. This is an area for review after 
the initial trial period after feedback from staff.  
 
During the school’s partial closure staff took the opportunity to research and attend various CPD sessions to improve the curriculum 
for our children. Planning is ambitious for pupils to make good progress in 2020/21 and cover the key gaps in subject content which 
are an important foundation for later learning. In KS1 and KS2, priorities should include phonics, reading, vocabulary, writing and 
maths, with more opportunities to cover them across the curriculum. Planning should be informed by assessments of pupils’ starting 
points and gaps in learning, making regular use of formative assessment and avoiding unnecessary tracking systems.  
 



 
 
 
 
 
 

Priority B-tier 2  

Targeted 

academic 

support 

addresses 

effectively gaps in 

learning through 

structured 

interventions and 

small groups for 

those who are 

falling behind. 

 

Closing the 

attainment gap: 

Key lessons April 

2018 EEF 

 

 

 

 

 

 

 

Early literacy approaches + 4 months 

Phonics + 4 Months 

Making the best use of teaching assistants + 

1 month 

Homework (primary) + 2 months 

Reading comprehension strategies + 5 

months 

Early years intervention + 5 Months 

Parental involvement + 3 months  

 

Planned cycle of CPD, monitoring and 

review for teaching assistants with a focus 

on number sense, phonics and early 

reading.  This will include speech and 

language comprehension (receptive and 

expressive)  training for all TAs (and 

teachers)   

2.1 The implementation of 1-1 and small group 
tuition will provide a catch-up strategy  

2.2 Evidence based focussed interventions 
ensure that support is well targeted and 
outcomes provide the greatest impact 

Use of TAs Tier 1 and 2 and 3 in line with 

EEF recommendations 

 

 

Identified gaps in learning 
are hindering accelerated 
progress  
 
 

 
 
 

 

 

 

 

 

 

 

Termly exit data from 

Learning Support 

Programmes/other 

targeted 

interventions  

indicate targets met 

and new ones are 

formed 

Targets are 

employed back in the 

classroom and gaps 

are closing between 

peers 

EAZMAG tracking 

including 

Birmingham Toolkit, 

half termly pupil 

progress meetings 

and  intervention 

tracking enable gap 

analysis and 

progress 

Attainment and 

progress are raised in 

line with that of other 

pupils.  

The provision for DP 
enables them to 
consistently achieve 
highly from their starting 
points 

Half termly book 

SLT 

 

SENCo and 

Rotherham Learning 

Support Service 

Half termly  

 

 

 

 

 

 

 

 

 

 

 



 
 
 
 
 
 

 scrutiny  

 

Schools partnership 

programme-peer 

review 



 
 
 
 
 
 

 

 

Remote Parent workshops to support 

home learning  

● Survey for parents 
● Developing bespoke creative 

workshops for individual 
parents/groups 

● Reading mornings 
● Creative workshops 
● Celebrations 
● Class Assemblies 

 
Staff lead creative workshops focusing on 

reading, phonics, grammar, spelling and 

assessment  

To encourage and equip parents to support 

home learning effectively, enabling good 

progress 

3.2 Investment in additional technology in order to 
facilitate access to online tuition or support 

Improving Literacy in line with EEF 

recommendations 

 

Improving maths in line with EEF 

Identified gaps in learning 

are hindering accelerated 

progress 

 

Monitoring the 

learning platforms 

(google classroom) 

for use of set 

homework activities 

Workshop 

attendance  

monitored via signing 

in 

Monitor home / 

school reading 

records on line  with 

an emphasis on 

vulnerable and 

disadvantaged 

children 

Parents calendar and 

events shared and 

promoted 

Schools partnership 

programme-peer 

review 

 

SLT and class 

teachers  

Half termly  

 

 

 

 



 
 
 
 
 
 

recommendations 

 

Total budgeted cost £8 000 



 
 
 
 
 
 

 

Up until March 2020, parent involvement in supporting pupils’ learning through designated workshops in reading, writing and maths 

continued to be excellent, as was feedback from the sessions. Some workshops also had a TASC focus (Thinking Actively in a Social 

Context). These were also well attended. 



 
 
 
 
 
 

Priority C-tier 3 

Targeted 

academic 

support 

addresses 

effectively gaps in 

learning through 

structured 

interventions, 

small groups and 

1-1 tuition for 

professionally 

recognised 

additional needs.   

 

Early literacy approaches + 4 months 

Phonics + 4 Months 

Making the best use of teaching 

assistants + 1 month 

Reading comprehension strategies + 5 

months 

Early years intervention + 5 Months 

Parental involvement + 3 months 

Individualised Instruction +3 months 

Feedback +8 months 

 

In conjunction with ‘Use of TAs Tier 3’: 

AfA strategy; structured conversations 
(and training) for SEND / vulnerable 
children/pupils who are 
underperforming. Subsequent 
knowledge of intended short and long 
term targets via birmingham toolkit 
including wider outcomes further 
personalises learning 

Bespoke termly targets for academic 
subjects and speech & language therapy 
are met and new skills employed in the 
classroom on a consistent basis 

Targeted provision for DP enables them to 
consistently achieve highly from their 
starting points 

2.1 The implementation of 1-1 and small 
group tuition will provide a catch-up strategy 
via the recruitment of specialised additional 
support staff 

2.2 Evidence based focussed interventions 
ensure that support is well targeted and 
outcomes provide the greatest impact 

Early Reading and Phonics CPD (Early 

Pupils identified eligible 

for PP also have 

additional vulnerabilities 

for example pupils with 

special educational 

needs, low levels of 

language acquisition 

and underdeveloped 

social and personal 

skills.  

 

 

 

 

 

 

Structured 

conversations happen 

with pupils in each class 

2 times per year, impact 

of teaching and learning 

is discussed and 

outcomes are agreed. 

New targets are set – 

long term and short 

term.  

Observation and 

welcome meetings for 

vulnerable pupils and 

their families in the 

morning 

Parental attendance 

monitored via signing in 

system half termly 

Data collection including 

birmingham toolkit (on-

entry and exit) SALT 

Pupils are making 
expected progress relative 
to their starting points 

 

SENCO 

 

English 

team 

  



 
 
 
 
 
 

Years Toolkit EEF) 

 

Staff effectively deliver interventions 

supported by recent research (in 

consultation with Rotherham Learning 

Support Service)  



 
 
 
 
 
 

Priority C-tier 3 

Gaps in learning are 

addressed 

effectively both at 

home and in school. 

Oral language interventions +5 months 
Phonics + 4 months 
 
Retention of a specialist teaching 
assistant for speech and language 
therapy to deliver targeted, structured 
interventions under the guidance of the 
NHS SALT service 

The specialist TA to support skills 
being transferred back into the 
classroom setting and wider context of 
school 

2.1 The implementation of 1-1 and small 
group tuition will provide a catch-up strategy 
via the recruitment of specialised additional 
support staff 

 

Identified gaps in 

learning are hindering 

accelerated progress 

Gaps in phonological 

speech are addressed 

effectively, making 

speech intelligible 

Delays in development 

language are closed, 

enabling pupils’ 

receptive and 

expressive skills to 

improve 

The range of vocabulary 

and language of pupils 

is increased, impacting 

positively upon reading 

comprehension skills 

 PTA Ipicture Test of 

Articulation) 

 

Renfrew Action Picture 

Test/CELF 

 

Renfrew and key work level 

of working 

 

Total Budgeted Cost £10 000 

Structured Conversations and termly reviews for SEN pupils were completed throughout 2019-2020 with parent and pupil voice being 
sought for these. 100% parents take up the opportunity to engage in Structured Conversations. 
 
Pupil voice was also heard through the Champions of Change projects across school and presented in floor books. 
 
The SENCO delivered training to the whole school on the new SSGe framework. Provision maps were revised across the federation 
and this was shared with the whole staff by the respective SENCos. SENCO delivered training to whole school on SEND policies and 
practice and how to identify pupil needs. 
 
SENCo disseminated training for staff individually on the Birmingham Toolkit which is being used to plan for and track progress for 
SEND pupils. This was trialled in Y3 during the Spring term with progress and attainment clear to see for pupils, parents and staff. It 



 
 
 
 
 
 

will be rolled out to Y1 –Y6 in the next academic year. 
The specialist Speech and language TA continues to deliver effective SALT interventions and support programs to promote children’s 
speech and language development. The Speech and Language Team have praised the impact that the teaching assistant has had on 
pupils. 



 
 
 
 
 
 

Priority D-tier 1 

Early identification 

impacts positively 

upon pupils’ social 

skills, confidence 

and positive mental 

health and well-

being. 

Mental health and well being 

Social and emotional learning + 4 months 

Metacognition and self-regulation + 7 

months  

Behaviour interventions + 3 months 

Mentoring + 1 month 

Sports participation + 2 months 

Outdoor adventure learning + 4 months 

 

To continue to develop across the 

Federation an approach to 

supporting children's mental health 

and well being particularly in 

response to Covid-19 

Based on research continue to develop 

a Federation approach to teaching 

children about mental health at an age 

appropriate level   

 

To determine mental health and well 

being of pupils using the motional 

toolkit in order to create an action plan 

identifying appropriate strategies 

 

To continue to develop teachers’ 

confidence with the use of research 

materials and reading materials to 

enable them to teach about mental 

health and age appropriate strategies 

included understanding of the inter-

related relationship between mental 

health and academic attainment 

 

Continue to develop a referral pathway 

/directory for schools to use to access 

external services to support pupil 

mental health 

 

Social and emotional 

barriers for vulnerable 

pupils are causing a 

negative impact on 

progress and attainment 

including persistent 

absence, attendance 

and mental health 

 

Staff questionnaires 

outcomes/ report 

Healthy minds 

surveys/outcomes 

Work scrutiny using:  

Floor books 

Topic folders 

SMSC tracker  

Pupil interviews/voice 

Alternative data indicates a 
positive shift in well-being 
such as pupil voice and 
parent/family feedback  

Pupils are highly motivated 

and persistent in the face of 

difficulties  

Pupils behave consistently 

well, demonstrating high 

levels of self-control and 

consistently positive 

attitudes to their education  

The number of behaviour 
incidents with this group of 
pupils declines over the 
academic year 

Persistent absences are 
reduced   

Attendance increases for all 
vulnerable and 

EHT 

 

SLT 

Curriculum 

coordinator  

 

 

Half termly  

 

 

 

 



 
 
 
 
 
 

Make use of Fingertips PHE data to 

create a local picture of health and 

mental health needs 

 

Continue to develop and roll out an 

RSE curriculum across both schools 

including RSE policy-to be trialled 

2020-2021 

 

Pupils’ learning behaviours are more 

positive ie ready to learn through the 

use of school learning minds sets 

which are promoted during assemblies 

and awards leading to positive 

engagement with learning  

1.3 Dedicated transition events throughout 
the summer and into autumn support an 
effective start to the new year for all pupils 
including F1-F2 and Y6-Y7 

3.1 Provide extensive pastoral support 
through regular and effective communication 
to increase attendance and engagement 
with learning 

3.2 Investment in additional technology in 
order to facilitate access to online tuition or 
support 

3.3 Summer programs in place in order to 
improve educational outcome 

 

disadvantaged pupils.  

 

 

 



 
 
 
 
 
 

 

 

 



 
 
 
 
 
 

Priority D-tier 2 & 

3 

 

 Early identification 

impacts positively 

upon pupils’ social 

skills, confidence 

and positive mental 

health and well-

being. 

 

Targeted 

interventions 

support pupils’ 

social skills, 

confidence, and 

positive mental 

health. Pupil 

learning behaviours 

are more positive 

i.e. ready to learn 

and have effective 

self-regulation of 

feelings. 

Specialists  

Mentoring + 1month 

Behaviour interventions + 3 months  

Social and emotional learning + 4 

months 

 

Trauma Informed Schools Action Plan 

(Tier 1/2/3) 

 

Exacerbated by the current Covid 

situation, a large proportion of children 

have experienced the death of close 

family members or loss through parent 

relationship breakdown. Trained staff to 

continue to work with children who 

have experienced loss/bereavement.  

 

Trauma informed practitioners and their 

team working with targeted families 

and children throughout the school in a 

tiered approach according to need. The 

following sessions will continue:  

Lego therapy, FRIENDS, Mighty Minds, 

bereavement counselling- see separate 

2 year action plan 2019-21 

 

Bespoke nurture group and  
personalised break and lunchtime 
support packages for children who 
have social, emotional and mental 
health difficulties.  

Social and emotional 

barriers for vulnerable 

pupils are causing a 

negative impact on 

progress and attainment 

including persistent 

absence, attendance 

and mental health 

 

Motional Toolkit as an 

on-entry and exit 

assessment  

Pupil voice survey 

Parental feedback 

Pupils’ learning 

behaviours are more 

positive ie ready to learn 

/learning mindsets/ 

engaged with learning / 

self-regulation of 

feelings 

Healthy minds survey 

CPOMs 

 

SENCO 

 

Trauma 

informed 

practitioner

s team 

Termly 

 

 

 

 

 

 

 

Half termly  

 

 

 



 
 
 
 
 
 

Priority D tier 2 & 3 

 Early identification 

impacts positively 

upon pupils’ social 

skills, confidence 

and positive mental 

health and well-

being. 

After school clubs (To be reviewed in 

Autumn 2)  

Sport and Arts participation + 2 months  

To support school 

attendance/persistent absence and 

engagement with learning 

To help children to become more 

effective learners, to improve 

motivation and build self-esteems 

Before/After school club programme 

which includes: Breakfast club, IT, 

Sports, Arts, Mind craft, Lego therapy, 

bush craft, let’s get cooking, drama, 

singing, booster groups 

2.3 Extending the school day to maximise 
the learning opportunities in a variety of 
ways 

Social and emotional 

barriers for vulnerable 

pupils are causing a 

negative impact on 

progress and attainment 

including persistent 

absence, attendance 

and mental health 

 

 

Monitored half termly by 

SENCo and Extended 

Learning Opportunities 

co-ordinator  

Pupil voice survey 

Monitoring indicates that 

pupils are more effective 

learners 

 

SENCO 

and office 

staff 

Half termly   

Priority D - tier 3 

Early identification 

impacts positively 

upon pupils’ social 

skills, confidence 

and positive mental 

health and well-

being. 

Uniform including PE Kits 

Social and emotional learning + 4 

months  

Pupils identify themselves as part of 

the school community 

Social and emotional 

barriers for vulnerable 

pupils are causing a 

negative impact on 

progress and attainment 

including persistent 

absence, attendance 

and mental health 

 

Disadvantaged pupils 

are supported in buying 

uniform. 

SENCO/HT Termly   



 
 
 
 
 
 

Priority D - tier 3 

Early identification 

impacts positively 

upon pupils’ social 

skills, confidence 

and positive mental 

health and well-

being. 

Educational Visits/Visitors (To be 

reviewed Autumn 2)  

Outdoor adventure learning + 4 months  

 

Pupil premium supports with the 

contribution to some visits and visitors  

To widen the experience for all pupils, 

aiming for growth in confidence and 

self-esteem 

Social and emotional 

barriers for vulnerable 

pupils are causing a 

negative impact on 

progress and attainment 

including persistent 

absence, attendance 

and mental health 

 

Monitored by head 

teacher and governors 

Pupil voice feedback 

Parent voice feedback 

HT/Govs 

/EVO 

coordinator  

Termly   

Priority D - tier 3 

Early identification 

pupils’ social skills, 

confidence and 

positive mental 

health and well-

being. 

Funding and partial funding for 

Residential visits in Y3 and Y6 (To 

be reviewed Autumn 2)  

 

Outdoor adventure learning + 4 months  

Pupil premium pays for  part cost  

 

Increased opportunity, independence 

and experience 

To widen the experience for all pupils, 

aiming for growth in confidence and 

self-esteem 

Social and emotional 

barriers for vulnerable 

pupils are causing a 

negative impact on 

progress and attainment 

including persistent 

absence, attendance 

and mental health 

 

Monitored in observation 

and pupil discussion 

SLT Term of visit and 

subsequent terms 

 



 
 
 
 
 
 

Priority D- tier 3 

Targeted 

interventions 

support pupils’ 

social skills, 

confidence, and 

positive mental 

health 

 

Pupil learning 

behaviours are 

more positive i.e. 

ready to learn and 

effectively manage 

self-regulation of 

feelings 

Additional staffing to support 

behaviour of pupils at vulnerable 

times of the day  

Feedback + 8 months 

Meta cognition  and self-regulation + 8 

months 

Mastery learning + 5 months  

1-1 tuition + 5 months  

Small group tuition + 4 months  

Making effective use of Teaching assistants 

+1 month  

 

Teaching Assistants to work with 

identified pupils and groups who are 

vulnerable and / or disadvantaged  

 

Additional staff recruited to support 

individuals and groups of pupils 

 

 Pupils identified eligible 

for PP also have 

additional vulnerabilities 

for example pupils with 

special educational 

needs 

Reduced number of 

behaviour incidents 

tracked by behaviour log 

Raise attainment and 

progress by addressing 

emotional needs 

Motional  Profile on 

entry and exit data  

Half termly data 

outcomes via new EAZ 

mag tracking tool 

Pupil voice survey 

SLT 

SENCo 

 

Half termly   



 
 
 
 
 
 

Priority D -tier 3 

Early identification 

pupils’ social skills, 

confidence and 

positive mental 

health and well-

being. 

Learning mentor to continue to work 
with families regarding behaviour, 
attendance and punctuality 
 

Recruitment of an additional learning 
mentor 
 

Formalised procedures for meeting / 

contacting parents with SLT & outside 

agencies where necessary 

 

Responsible for family liaison over 

attendance and punctuality matters. 

 

Social and emotional 

barriers for vulnerable 

pupils are causing a 

negative impact on 

progress and attainment 

including persistent 

absence, attendance 

and mental health 

 

 

 

Improved attendance for 

target cohort, closing the 

gap 

To reduce persistent 
absence and lateness to 
school in line with 100% 
target 
 
Reduced number of 
behaviour incidents  
 
To develop pupils’ social 
skills, confidence and 
positive mental health 
and well-being 
 
 

  

HT  

Learning 

mentor  

Half- termly data report 

from sims  

 

Daily attendance 

monitoring 

 

 

 

 
 

 

Total budgeted cost £15 000 

Annual review September 2020  

Behaviour 
Behaviour incidents are monitored daily, weekly and half-termly. Monitoring includes types of behaviour and number of incidents and 
consequences or follow up work put in place. Where the number of incidents are not reducing other plans are put in place e.g. dinner 
time activities, clubs and parent meetings organised. Behaviour incidents continue to be recorded on the CPOMS system. These 
incidents are then compiled into a report at the end of each half term and shared with staff to help plan for the next half term. 
 
Online safety incidents are followed up with meetings/phone calls home. Where necessary, letters are sent to parents warning them 
about various internet games/use of particular apps. Bullying and RHIMS incidents always warrant a phone call home where 
appropriate. The use of robust systems in place enable behaviour incidents to be dealt with immediately and minimise the risk of 
escalation. 



 
 
 
 
 
 

Bespoke Nurture Provision within school 
A small group of children accessed a form of nurture provision within school on a daily basis in the afternoons, supported by TAs who 
managed the daily organisation of children’s needs and in turn over seen by the SENCO. Children who attended nurture provision 
had highly bespoke timetables and accessed targeted provision to meet their functional skills, social, emotional and mental health 
needs plus addressing basic academic targets on a daily basis. 
 
Personalised Break/Lunch Time Provision 
Bespoke lunch time support packages are in place for those children who have social, emotional and mental health challenges. 
These may be transient needs due to circumstances or ongoing needs due to SEND diagnosis. Additional staff support these needs. 
 
Extended Learning Opportunities 
70% of pupils had accessed at least 1 extended learning opportunity up until March 23rd, 63% of total disadvantaged pupils attended. 
 
Mental Health and Well-being 
Robyn Bulmer (Teacher at Ecclesfield) and Shantel Brailsford (HLTA/TA at Coit) attended the Trauma Informed Mental Health 
Practitioner course/diploma. This was a 10 day course. Both staff members were successful in passing the course and are now 
Qualified Trauma Informed Mental Health practitioners. Across the federation we have set up a strategy group and a core group to 
action mental health for the whole school community. The staff have been carefully selected to represent a cross section of school 
staff (admin, TAs, SLT, class teachers) and according to their current experience; qualifications and training such as Trauma 
Informed Mental Health Diploma, National SENCo Qualification, National Nurture Practitioners Qualification, Dealing with 
bereavement and loss in children. In addition, two of our staff members have attended the Safe Attachment Focussed Environments 
(SAFE) training and two members have attended the mental health first aid course. 
 



 
 
 
 
 
 

 
 
School Actions so far… 
Children’s mental health and well-being is at the forefront of our schools aims and priorities. Ensuring children feel safe and happy is 
crucial. Having emotionally available adults throughout school that children, parents and staff can talk to when needed is paramount. 
Calming corners have been set up around school for children to go to when they feel they need a few minutes to regulate themselves. 
This is followed by a conversation with an adult in school that they trust in order to discuss children’s feelings and thoughts. Data 
regarding the use of these areas shows a decline in prolonged use with children indicating that they are ready to go calmly back into 
the classroom. Promoting positive mental health is a key action for the school, this involves open discussions about mental health and 
how we can look after our bodies and minds. Adults within school are also working in small groups or with individual children in order 
to discuss and implement individual strategies to allow children to explore their emotions in a safe environment. The Motional Toolkit 
is used to measure impact of this work and will be recorded more formally in Spring 2021. Newsletters have communicated our 
actions to parents and a few have come forward as volunteers to promote this work with others in the school community.  
 
Each class had two ‘Mental Health Champions’ and the subject of health and well-being was promoted in the school environment 
through updated displays throughout the year. 



 
 
 
 
 
 

 
CPD: teaching assistants and the SENCO took part in a number of on-line courses during the period March-June in relation to SEND 
and Social / Emotional health.  The Heads of School across the federation and Executive Head took part in on-line training related to 
the Trauma Informed Schools return to school agenda and also Jenny Mosley – from Lockdown to Learning. Both events were 
disseminated to staff at the end of the summer term in preparation for supporting pupils in the new academic year. 
 
Punctuality and attendance are robustly tracked, monitored and dealt with. For the period of Spetember 2019 to March 2020, 
attendance of disadvantaged pupils was slightly lower than that of non-disadvantaged (96% compared to 97%) although unauthorised 
absence rates are below national and better for disadvantaged pupils (0.3%) compared to non-disadvantaged (0.8%).  
 
School remained open throughout the March – June lockdown period to vulnerable, disadvantaged and key worker pupils.  
  

A review of the school’s Pupil Premium Strategy including expenditure will be reported on this website in September 2021 

 

 

 

 

 


